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Introduction 
Between the years 2000-2006 the PA introduced a new curriculum to be taught in all 

schools in the West Bank and Gaza, as well as in schools in East Jerusalem. Over 250 

books for grades 1-12 in various subjects were published within a project partly 

financed by European countries. The books are continuously reprinted with some 

changes, but the fundamentals regarding Israel and the Jews have not been altered: de-

legitimization of the very presence in the country of both Israel and the Jews, 

demonization of Israel and the Jews, non-advocacy of a peaceful solution to the 

conflict and, instead, emphasis on a violent struggle for the liberation of Palestine 

without limiting it to the areas of the West Bank and Gaza. Jihad, martyrdom and the 

perceived "Right of Return" are part and parcel of that violent struggle.  

 

Following are examples taken from the newest versions available that were mostly 

published in 2014 and 2015. 

 

De-legitimization 
 

1. Jews have no right in Palestine, only "greedy ambitions" as Zionists: 
 

"The Zionist colonialist greedy ambitions [atmaa'] in Palestine started in 1882"  

 

 
(National Education, Grade 7 (2013) p. 20) 

 

2. Jewish holy places in the country, such as the Wailing Wall in Jerusalem, the 

Cave of the Patriarchs in Hebron and Rachel's Tomb in Bethlehem, are all 

presented as Muslim holy places usurped by the Jews: 
 

"The 1929 [Arab] revolt [in Palestine against the British authorities]… is known as 

'Al-Buraq Revolt' in protest against the Jews' efforts to take hold of the Al-Buraq Wall 

[the Wailing Wall]." 

 

 
(National Education, Grade 7 (2013), p. 21) 

 

"The effort to Judaize some of the Muslim religious places such as the Ibrahimi 

Mosque [the Cave of the Patriarchs] and the Mosque of Bilal bin Rabbah [Rachel's 

Tomb] (Bethlehem)." 
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(National Education, Grade 7 (2013) p. 55) 

 

 

3. Israel's establishment in 1948 by virtue of the 1947 UN Partition Resolution is      

considered "occupation": 

 

"The Israeli Occupation 

The disaster of 1948 fell upon Palestinian society at the hands of the Zionist 

organizations as most of the Palestinians were forced to emigrate from their land and 

the State of Israel was established on part of Palestine…" 

 

 
(National Education, Grade 5 (2014) p. 30) 

 

4. The country in its entirety is "Arab and Muslim", as shown on the map:  

 

"Lesson Four: Palestine is Arab and Muslim" 

"The Palestinian people is part of the Arab-Muslim nation" 

[The inscription next to the country says:] "Palestine" 

 

 
(National Education, Grade 2, Part 1 (2015) p. 16)  
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Another example in which Israel is made part of a Palestinian entity is taken from a 

mathematics book: 

 

"13. The independence of the State of Palestine was proclaimed in the year 1988 [in 

Algiers]. How many years have passed since the proclamation of independence? 

The answer: ….." 

 
(Mathematics, Grade 3, Part 1 (2012) p. 80) 

 

5. Palestine replaces Israel in the region in text as well: 

 

"I learn 

The land of the Levant [Bilad al-Sham in Arabic] was so named because it is located 

to the north of the honorable Ka'bah. The land of the Levant presently comprises the 

following states: Palestine, Jordan, Lebanon and Syria." 

 
 

(History of the Ancient Civilizations, Grade 5 (2014) p. 27) 

 

6. Israel's pre-1967 territory is an occupied territory much the same as the West 

Bank and Gaza: 
 

"The Green Line 

[It is an] imaginary line that appeared in green on the maps after the 1948 war in order 

to separate the Palestinian lands occupied by Israel in 1948 from the lands it occupied 

in 1967."  
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(Modern and Contemporary History of Palestine, Grade 11, Part 2 (2014) p. 51) 

Note: This is the only page in the entire PA curriculum where the name "Israel" 

appears on two maps, but this very text that is placed between them annuls their 

significance. 

 

7. Regions and places in pre-1967 Israel are described as Palestinian: 
 

Language exercise: "Haifa and Gaza are two Palestinian [port cities]." 

 
(Our Beautiful Language, Grade 5, Part 2 (2014) p. 90)  

Note: Haifa is the main port city of pre-1967 Israel. 

 

"Activity: Let us color the Negev desert on the map of Palestine." 

 

 
(National Education, Grade 2, Part 2 (2015) p. 25) 

Note: The Negev is an integral part of pre-1967 Israel.  

 

8. Israel's 6-million Jews are not counted among the inhabitants of the country, 

while Israel's Arab citizens are (and note the use of the word "Interior" to avoid 

the phrase "Israeli territory". Other such interlocutions used are "the Lands of 

48" and "the Green Line"): 

 

"Activity 3 

Let us examine the figures – the inhabitants of Palestine on 1.2.1999 

                                                       Percentage 

1) The [West] Bank      1,972,000}  

2) [The] Gaza [Strip]      1,113,000} 36% 

3) The Palestinians of the "Interior" [i.e., pre-67 Israel]  1,094,000 13% 

4) The Palestinians of the Diaspora    4,419,000 51% 

Total        8,598,000 100%" 
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(National Education, Grade 6 (2014) p. 10) 

 

9. The Jews' language is not recognized as a legitimate language in the country. 

A Hebrew inscription is erased from a British Mandate stamp reproduced in a 

PA schoolbook, thus falsifying an official historical document (please note the 

stamp's empty bottom-left corner): 
 

 
(National Education, Grade 2, Part 1 (2015) p. 7)  

 

And see the original stamp: 
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Demonization and De-Humanization of Jews and Israel 
Even under conflict conditions, such as the case is between Israelis and Palestinians, 

certain human codes might prevail that would make the national narrative a bit milder. 

One such code, for example, is treating individuals of the adversary population as 

ordinary human beings. In fact, Israeli schoolbooks do that regarding Palestinian 

individuals, and even talk about friendship relations between individuals and families 

of both nations and of cases in which Arab individuals saved Jewish ones. This kind 

of description is non-existent in PA schoolbooks. Moreover, Jewish and Israeli 

individuals very hardly appear there. Most references to Jews and Israelis treat them 

as a group only, with the accompanying connotations of alienation and alarm.  

 

Another such human code is providing the students with objective information about 

the adversary's history, culture, religion, population, political structure, economy, etc. 

that would balance to a certain degree its demonizing description. Such material is 

almost entirely missing from the PA schoolbooks, contrary to what one might find in 

their Israeli counterparts. Following are examples of demonization and de-

humanization of Jews and Israel taken from the PA schoolbooks:    

 

1. Attribution of genocidal intentions towards the Palestinians: 

 

"The first group of Jewish settlers came to Palestine from Russia in 1882 and the 

second group was in 1905. The arrival of the Jewish throngs to Palestine continued 

until 1948 and their goal was taking over the Palestinian lands and then replacing the 

original inhabitants after their expulsion or extermination." 

 

 
(National Education, Grade 7 (2013) p. 20)  

 

2. Israeli soldiers intentionally kill Palestinian children: 

 

A language exercise: "The Palestinian child stood facing the enemy's bullets like a 

brave soldier." 
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(Reading and Texts, Grade 8, Part 2 (2015) p. 28) 

 

3. Israel aims at the destruction of Palestinian society: 

 

"Killing of cities has become an ordinary thing during the occupation's time as it does 

whatever it can to dismantle every civilization-related infrastructure in our society." 

 

  
(Reading and Texts, Grade 8, Part 1 (2015) p. 61) 

 

4. Israel is responsible for family violence within the Palestinian society: 

 

"4 - Some of the family violence problems stem from the occupation's practices and 

its destructive impact on our society. I will explain." 

 
(Civics, Grade 8 (2013) p. 55) 

 

5. A poem demonizing and de-humanizing the Israeli/Jewish person: 
 

"How would you respond if an alien person attacked your family -  

Having been dazzled by his weapon he bared a wolf's fang 

… 

How would you respond if he claimed that the date palm grove 

And the orange orchard and your Arab olive trees 

And yourself, and your wife Salma, and your decent sons 

Are war spoils and seized possessions…" 

 

 
… 
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(Reading and Texts, Grade 9, Part 2 (2014) pp. 51-53) 

Note: Emphasis added 

 

6. Jews/Israelis are described as invading snakes: 
 

"By your life! How come that snakes invade us…" 

 

 
(Arabic Language: Linguistic Studies, Grade 12 [Humanities & Sciences] (2015) p. 

63) 

 

7. Killing of Jews is presented as a precondition to the End of Days: 
 

"The fight against the Jews and the victory over them: The Messenger [Muhammad] 

already announced [the good news of] the end of the Jews' oppression upon this Holy 

Land and the removal of their corruption and of their occupation thereof. [It is told] 

by Abu Hurayrah [one of Muhammad's Companions] that the Prophet said: The End 

of Days will not take place until the Muslims fight the Jews, and the Muslims will kill 

them to a point that a Jew will hide behind a rock or a tree, and then the rock or the 

tree will say: 'O Muslim, O God's servant, there is a Jew behind me, so come and kill 

him', except the salt bush, for it is one of the Jews' trees" 
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(Faith, Grade 11 [Shar'i stream] (2013) p. 94) 

 

Violent Struggle, Jihad, Martyrdom and the Right of Return rather than Peace 
A delegitimized and demonized adversary is not a real partner for peace.  

Accordingly, no peaceful solution to the conflict is advocated in any of the PA 

schoolbooks, in sharp contrast to their Israeli counterparts. Instead, a violent struggle 

for liberation against occupation, which is never limited to the territories of the West 

Bank and Gaza alone, is promoted:  

 

1. Violent struggle, rather than peace, is the means for the liberation of Palestine: 

 

Assignment: "5. I will reconcile the following poetic lines with the feelings they 

express: 'A morning of glory and red liberty, watered by the martyrs' blood…' [Right 

column] - 'The hope for the liberation of Palestine.' [Left column]" 

 

 
(Reading and Texts, Grade 9, Part 1 (2015) p. 12) 

Note: Connecting line added (this connection is the only logical possibility) 
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This struggle is made more compelling by the use of the traditional Islamic concepts 

of Jihad and martyrdom [Shahadah] within its framework. Examples: 

 

2. Jihad in Palestine (the first verse of a poem): 

 

"Lesson 11: Palestine By the poet Ali Mahmud Taha 

O brother, the oppressors have exceeded all bounds and Jihad and sacrifice are 

necessary…" 

 

 
(Reading and Texts, Grade 8, Part 1 (2015) p. 44) 

 

3. The "Martyr" poem (excerpts - including a verse directly inciting to 

martyrdom): 

 

"The Martyr [Excerpts] 

… 

Hearing [weapons'] clash is pleasant to my ear 

And the flow of blood gladdens my soul 

As well as a body thrown upon the ground 

Skirmished over by the desert predators 

… 

By your life! This is the death of men 

And whoever asks for a noble death - this is it!" 

 

 
(Our Beautiful Language, Grade 7, Part 1 (2014) p. 75) 

 

Another poetical verse used as a language exercise portrays martyrdom as a wedding 

party: 

 

"O my homeland, I would not cry in this wedding party 

For our Arab character refuses that we cry over the martyrs" 
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(Linguistic Studies, Grade 8, Part 2 (2014) p. 60 and see the same verse again in:  

Arabic Language: Linguistic Studies, Grade 12 [Humanities & Sciences] (2015) p. 8) 

 

4. The violent character of the presumed return of millions of the perceived 

refugees into present-day Israel:  

 

"We Are Returning 

Returning, returning, we are returning 

Borders shall not exist, nor citadels and fortresses 

Cry out, O those who have left: 

We are returning 

Returning to the homes, to the valleys, to the mountains 

Under the flag of glory, Jihad and struggle 

With blood, sacrifice, fraternity and loyalty 

We are returning 

Returning, O hills; returning, O heights 

Returning to childhood; returning to youth 

To Jihad in the hills, [to] harvest in the land 

 

 

 
 (Our Beautiful Language, Grade 5, Part 1 (2015) p. 50)  

 

Conclusion 
The foregoing examples speak for themselves. They clearly show that the PA does not 

educate Palestinian children for peace. Rather, the opposite is true.  
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