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Introduction 

This research discusses the image of the city of Jerusalem as revealed in the 

Palestinian Authority's schoolbooks currently used in UNRWA's schools in the West 

Bank, the Gaza Strip and East Jerusalem. Seventy textbooks for grades 1-10 in the 

subjects of Arabic, Islamic Education, Christian Education (for Christian students in 

the Palestinian school system), National Education, Social Studies, Geography and 

History were examined for the purpose of this study. These are the most updated 

versions, mostly published in 2020 (see the List of Sources at the end of this study). 

Jerusalem's image, as reflected in the books is strongly one-sided, in sharp contrast to 

its image in the Israeli schoolbooks, which emphasize its holiness to the three 

monotheistic religions and treat its Arab inhabitants as the city's integral part (see in 

the Appendix). The PA textbooks used in UNRWA's schools never mention the fact 

that Jerusalem is a city holy to Jews as well, alongside its sanctity to Muslims and 

Christians. Nor are Jews mentioned as part of this city's history or as its legitimate 

inhabitants in any of the schoolbooks examined for the purpose of this study (as well 

as PA schoolbooks for grades 11 and 12 which are not included in UNRWA schools). 

There are even expressed denials of these facts in the books, thus falsifying both 

history and reality. 

Following are exemplary references to Jerusalem taken from the books and analyzed 

by categories: 

 

The City's Name 

The name used in the books is "Al-Quds", which is the most prevalent name for 

Jerusalem in Arabic. It often appears in the books in its more official version 

"Madinat Al-Quds" – "the City of Jerusalem" – which is, actually, an ancient Arabic 

translation of the Hebrew term "Ir Ha-Qodesh" – "the City of Holiness". Jerusalem 
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has two other names in Arabic. One – "Bayt Al-Maqdis",1 which has been taken 

originally from the Hebrew term "Beyt Ha-Miqdash" – "the House of the Sanctuary", 

that is, the Temple, is often used in the schoolbooks in the adjective form as 

"Jerusalemite" (Maqdisi). The other name – "Urushalim" – is used by the Arabic-

speaking Christian churches. This is the city's name in the Arabic New Testament. 

The only PA schoolbooks that use this name, alongside "Al-Quds", are Christian 

Education textbooks.2 

It seems that the absence of the name "Urushalim" from the other books emanates 

from the political problem it raises for the PA, as it is widely used by various Israeli 

bodies in their Arabic messages, mostly in the official combined phrase of "Urushalim 

– Al-Quds. Accordingly, the PA textbooks tend to ignore this name completely. This 

trend reaches its peak in a piece reviewing Jerusalem's names throughout history 

which "skips" from the name "Jebus" of the 11th century BC directly to the name 

"Aelia [-Capitolina]" given to the city by the Roman Emperor Hadrian in 2nd century 

CE. Thus, a huge gap of over a thousand years has been created, "hiding" the city's 

Jewish history during those years and also "erases" the name "Jerusalem" itself, which 

has been used globally for ages in various forms: 

“The city of Al-Quds was known by the name Jebus, after the Arab Jebusites who 

built it 5,000 years ago. When the Romans occupied it, they called it by the name 

Aelia. Later, it came to be known as Al-Quds and Bayt al-Maqdis, after the Muslims 

conquered it at the hands of [Caliph] Umar Bin al-Khattab in the year 637…” 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1 

(2020) p. 43)   

 

It should be noted that the source of the Arabic name "Urushalim", much the same as 

the current Hebrew name "Yerushalayim", or the Biblical "Yerushalem", is the 

ancient Canaanite name of this city. One of the PA schoolbooks indeed refers to that 

ancient name:  

"The Jebusites were one of the Canaanite tribes that lived in Palestine. Their capital 

was the ancient city of Al-Quds which they named Urusalem, after the Canaanite 

city's god." (Social Studies, Grade 6, Part 1 (2020) p. 51). 

 

 
1 Islamic Education, Grade 10, Part 1 (2020) p. 43. 
2 For example: "Al-Quds (Urushalim)" – Christian Education, Grade 3 (2019) p. 122. 



3 
 

Again, in the same book: "…Ursalem (Al-Quds), which means the god of peace 

among the Canaanites…" (p. 52) 

 

Accompanying this text is a polemic piece against the Jews regarding this issue: "The 

Zionist occupation has given these Canaanite names to its own settlements, and [thus,] 

has stolen the Palestinian national heritage and history and forged it" (ibid). 

 

 

Jerusalem's Political Status 

Jerusalem is presented in the PA textbooks used in UNRWA's schools as a city 

belonging to the Palestinians alone3 and as the capital city of the state of Palestine 

under occupation: "Al-Quds is a Palestinian city and the capital of the State of 

Palestine. Palestine's flag will be hoisted on its walls after its liberation with God's 

permission (National and Social Upbringing, Grade 3, Part 1 (2020) p. 27). 

 

That idea is expressed many times in the books to the extent indoctrination.4 

It should be noted in this context that the PA considers itself a state by all means 

placed under occupation. This notion is expressed in all its schoolbooks of which the 

issuing body is stated to be "the State of Palestine", rather than the Palestinian 

Authority: 

 
3  In language exercises:  

"4. The children called: Al-Quds is ours…" (Our Beautiful Language, Grade 3, Part 1 (2020) p. 152) 

"7. Al-Quds is ours" (The Arabic Language, Grade 7, Part 2 (2020) p. 120). 
4  Example: "It is our right to visit Al-Quds because it is the capital of our state, Palestine" (National 

and Social Upbringing, Grade 3, Part 1 (2020) p. 31). 

And in language exercises: 

"2B. Al-Quds is the capital of the State of Palestine" (Our Beautiful Language, Grade 4, Part 2 (2020) 

p. 154) 

"Al-Quds is the flower of [all] cities and our eternal capital" (The Arabic Language, Grade 5, Part 1 

(2020) p. 79) 

"2. Al-Quds is the capital of Palestine" (The Arabic Language, Grade 6, Part 2 (2020) p. 22). 

And more: 

"The Palestinian Basic Constitutional Law determines that Palestine is Arab and Al-Quds is its 

capital…" (Social Studies, Grade 6, Part 1 (2020) p. 79). 
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"[The PA emblem] 

The State of Palestine 

The Ministry of Education and Higher Education" 

(Our Beautiful Language, Grade 1, Part 1 (2020) the cover's upper part). 

 

 

It should also be mentioned that the schoolbooks never say that the boundaries of this 

perceived state end in the 1967 lines. On the contrary, Israel's pre-1967 territory is 

defined as the territory of Palestine occupied by the Zionists in 1948:  

"The following chart clarifies the numbers of the Palestinians in 2015 according to the 

Palestinian Bureau of Statistics: 

Region        Number of Inhabitants 

The West bank and the Gaza Strip    4,750,000  

Inside the territories occupied in 1948   1,470,000 

In the Arab states      5,460,000 

In Foreign [that is, non-Arab] states       685.000 

I will arrange the regions where Palestinians are found in a descending order 

according to the inhabitants' numbers: 

[Four empty squares] 

(Mathematics, Grade 4, Part 1 (2020) p. 2. Emphasis added).  
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Jerusalem's Territory 

According to the schoolbooks, Jerusalem's territory includes East Jerusalem only, 

namely, the part that was under Jordanian rule until June 1967. Paradoxically, and 

contrary to the official PA doctrine expressed in the schoolbooks, that the occupation 

of Palestine by the Zionists began in 1948, the occupation of Jerusalem itself is 

"postponed" to the year 1967, thus ignoring the Arab neighborhoods of western 

Jerusalem that had been occupied in 1948 (such as Qatamon, Sheikh Badr, etc.):  

"The Zionist gangs managed in 1948 to take control of the larger part of Palestine and 

completed their dominance over it in 1967. The Zionist forces entered Al-Quds…" 

(Social Studies, Grade 7, Part 1 (2020) p. 60, and see also Social Studies, Grade 7, 

Part 2 (2020) p. 46). 

 

And again, "Following the war of 1967 the city of Al-Quds fell under Zionist 

occupation and it still suffer from its arbitrary measures and occupation-oriented 

policy" (Geography and Modern and Contemporary History of Palestine, Grade 10, 

Part 1 (2020) p. 43). 

It seems that the reason of this paradox is the PA's desire to use this part of the city's 

history between 1948 – 1967 as "point zero", to which things should return, because it 

is the only period in Jerusalem's history in which there were no Jewish inhabitants in 

the Old City, and in East Jerusalem in general; there were no active Jewish places of 

worship there; and Jews were not allowed to visit their holy places there. 
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Jerusalem's Inhabitants  

Jerusalem's inhabitants in this specified territory are Palestinian Arabs only: 

"…Al-Quds has Arab roots. Muslims and Christians were living there by virtue of 

contract and alliance in peace and purity, loving one another and cooperating with one 

another in defense against oppression and in deterring the aggressors" (The Arabic 

Language – the Academic Track, Grade 10, Part 1 (2020) p. 20). 

The Jews in East Jerusalem, to which they have returned after their expulsion from 

their old neighborhoods there in 1948, are described in the schoolbooks as 

"occupiers", "infiltrators",5 "foreigners", "pretenders [as inhabitants]",6 "enemies" and 

"tyrants",7 but they are mainly referred to as "settlers": "The settlements in the section 

of Al-Quds: The settlement in the city of Al-Quds is represented by the settler 

neighborhoods at the city's heart and the settler belts that stretch east and west of the 

city in order to achieve numerical superiority by the settlers and to isolate Al-Quds 

from its suburbs and from the other Palestinian cities" (Geography and Modern and 

Contemporary History of Palestine, Grade 10, Part 2 (2020) p. 48). 

The PA schoolbooks' main thesis in this context is that "since the occupation of the 

city of Al-Quds, the capital of Palestine, it has been exposed to a huge settlement 

campaign on the part of the Zionist occupation and the settlers, in order to expel its 

Arab and Muslim citizens so that it would become a Jewish city" (Islamic Education, 

Grade 5, Part 1 (2020) p. 98, and see a similar accusation in Geography and Modern 

and Contemporary History of Palestine, Grade 10, Part 1 (2020) p. 47).  

 

A question in another book (the student should answer by "right" or "wrong"): 

"E. The Zionist occupation strives to empty the city of Al-Quds from its Palestinian 

people and to make the Jews reside there instead of them" (Islamic Education, Grade 

5, Part 1 (2020) p. 100). 

The "Judaization" of Jerusalem, according to the schoolbooks, had begun already 

earlier, during British Mandatory times, with the appointment of the first High 

Commissioner, the Jewish Herbert Samuel: 

"During his time Al-Quds witnessed the first Judaization signs, when the cornerstone 

for the Hebrew University was laid in Jerusalem in 1918 on the initiative of the 

Zionist Movement. It was opened in 1925" (Geography and Modern and 

Contemporary History of Palestine, Grade 10, Part 1 (2020) p. 103).  

 
5  Our Beautiful Language, Grade 4, Part 1 (2020) p. 54. 
6  The Arabic Language – the Academic Track, Grade 10, Part 1 (2020) p. 18. 
7  The Arabic Language – the Academic Track, Grade 10, Part 1 (2020) p. 21. 
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This piece completely ignores the fact that at that time, in fact, beginning in the 1880s 

under Ottoman rule, the Jewish inhabitants were a majority in Jerusalem and resided 

in large numbers in its eastern parts, including the Muslim neighborhoods. 

It is also claimed in this context that Jewish synagogues were opened in the Old City 

of Jerusalem only after 1967, whereas in fact they had been existing there for 

hundreds of years and then destroyed during the Jordanian rule there between the 

years 1948–1967: 

"…They opened Zionist synagogues in the Old City of Al-Quds…" (Social Studies, 

Grade 7, Part 1 (2020) p. 60). 

 

Jerusalem's History 

According to the PA schoolbooks in UNRWA use, the city of Jerusalem was 

established by Arabs, that is, by Canaanites and Jebusites who are considered nations 

of Arabian origin: 

"Al-Quds is an Arab city built by our Arab ancestors thousands of years ago" 

(National and Social Upbringing, Grade 3, Part 1 (2020) p. 29). 

 

It is never said in any book that Jerusalem used to be the capital of Israel under Kings 

David and Solomon and, later, the capital of the Kingdom of Judea and, later, the 

capital of the Hasmonean and Herodian kingdoms. It is never said that Jews ever 

inhabited it. 

Even the textbooks of Christian Education that describe the events in Jerusalem 

related to Jesus Christ, or events of the "Old Testament" period, never say that the 

people who inhabited Jerusalem were Jewish. They use terms such as "the people" 

without mentioning their national or religious identity. A textbook for grade 7 

mentions "the Jews' priests" alongside "the people" who demanded that the Roman 

governor crucify Jesus Christ,8 but this is an isolated case.  

Not only do the schoolbooks completely ignore Jerusalem's Jewish history. They 

further deny that fact – there and in other parts of the country: 

"The Zionist occupation has targeted our history and our Palestinian existence; it 

turns the facts and the historical realities upside down, forges and falsify them, and 

 
8  Christian Education, Grade 7 (2019) p. 126. 
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weaves a forged history that would fit its goals and intents. Therefore, we must be 

aware of our history and know the truth of the events that took place on our soil, so 

that we could distinguish between right and wrong and learn the lessons that would 

enable us to build our future and establish our independent state with Al-Quds as its 

capital" (Social Studies, Grade 6, Part 1 (2020) p. 22).      

 

And more explicitly:  

"…[The occupier] has built for himself an artificial entity that derives its identity and 

the legitimacy of its existence from fairy tales, legends and phantasies; and has tried 

in various methods and ways to create living material evidence for these legends, or 

archaeological [and] architectural proofs that would attest to their correctness and 

authenticity, but in vain" (Arabic Language – the Academic Track, Grade 10, Part 2 

(2020) p. 68) 

 

Moreover, according to the schoolbooks, the Jews appropriate for themselves the 

heritage of others and impose their own identity on it: 

"…Theft of the Palestinian heritage by the Zionist occupation and its forgery as if it is 

part of its own heritage, and naming of many archaeological sites with Hebrew names 

in order to hide the Palestinian national identity" (Social Studies, Grade 9, Part 2 

(2020) p. 77). 

 

"[The Zionists] have removed several stones from the wall of Al-Quds and replaced 

them with other ones carrying Zionist signs and forms" (Social Studies, Grade 7, Part 

1 (2020) p. 60). 

"…The Hebrew letter that threatens the nature of its [Jerusalem's] culture…" (The 

Arabic Language – the Academic Track, Grade 10, Part 1 (2020) p. 18). 
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Jerusalem's Religious Status and the Holy Places 

According to the PA textbooks in use in UNRWA schools, Jerusalem is a holy city to 

Muslims and Christians only: "Al-Quds is a city holy to Muslims and Christians" 

(National and Social Upbringing, Grade 3, Part 1 (2020) p. 29). Jews are not 

mentioned in this context, neither here nor in any other place in the schoolbooks:  

  

And in the following assignment: 

"6. I will explain the following: 

Al-Quds has an enormous religious importance among Muslims and Christians" 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1 

(2020) p. 49). 

Jerusalem is mentioned as a city holy to Muslims and Christians in a more detailed 

manner, ignoring its holiness to Jews again: 

"I have learned: 

The city of Al-Quds is regarded as a blessed land. God has blessed it and its 

environment. The Al-Aqsa Mosque is [found] there – the first one of the two 

directions of prayer [it was later replaced by Mecca], as well as the second mosque of 

the two [according to Muslim belief, it was built after the mosque of Mecca] and the 

third sanctuary [after Mecca and Medina]. [This is the place] to which the Messenger 

[i.e., Muhammad] was made to travel in his nocturnal journey and there he began his 

ascendance to the Upper Heavens [according to Muslim belief]. The city of Al-Quds 

harbors many archaeological sites of civilization and holy religious places, of which 

the most important ones are [the following]: 

First – The Al-Aqsa Mosque (the Qudsi [Jerusalemite] Noble Sanctuary):9 

The name 'Al-Aqsa Mosque' encompasses the whole Qudsi Sanctuary within the walls 

and everything within it. Its surface, measuring 144 dunums, includes [the following]: 

1 – The Southern Mosque, the structure of which dates back to the Umayyad period, 

the time of Caliph Abd al-Malik bin Marwan, 798 CE, as emphasized by several 

historians. 

2 – The mosque of the Dome of the Rock, which was built at the time of Caliph Abd 

al-Malik bin Marwan above the noble rock from which Prophet Muhammad ascended 

to the Upper Heavens" (Geography and Modern and Contemporary History of 

Palestine, Grade 10, Part 1 (2020) p. 44).   

 
9  The Noble Sanctuary – Al-Haram Al-Sharif – was throughout hundreds of years the official Arabic 

name of the Temple Mount. Since some years ago, it has been pushed aside within a deliberate 

cognitive campaign aiming at making the name "Al-Aqsa" encompass the Temple Mount in its 

entirety, in order to increase its sanctity in the framework of the struggle to prevent Jews from entering 

it. The original Al-Aqsa Mosque has thus become "the Southern Mosque" alongside the Dome of the 

Rock.  
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The following text discusses other parts on Temple Mount accompanied by 

photographs. Following are those of "the Southern Mosque" (the historical Al-Aqsa 

Mosque) and the Mosque of the Dome of the Rock (p. 45): 

 

"Second – the Church of the Holy Sepulcher: 

The city of Al-Quds is considered one of the holy places among Christians, because 

there are several churches there, of which the most famous is the Church of the Holy 

Sepulcher built by the Roman Emperor Constantin and his mother Helene in 335 CE. 

The Church of the Holy Sepulcher is considered one of the most important churches 

in the world, because thousands of Christians visit it and making pilgrimage to it 

every year. This church is distinguished by its beautiful architecture and decorations. 

It also includes the Holy Sepulcher" (Geography and Modern and Contemporary 

History of Palestine, Grade 10, Part 1 (2020) pp. 45-46). 
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It seems that the reason for the PA schoolbooks' focusing on Jerusalem's sanctity to 

Muslims and Christians only, while ignoring its holiness to Jews, emanates from the 

need to present it to the students as an Arab city exclusively. The following language 

exercise well clarifies that: 

"A4. The Dome of the Rock and the Church of the Holy Sepulcher have implanted 

Al-Quds' Arab character" (The Arabic Language, Grade 8, Part 1 (2020) p. 54).  

Not only do the PA schoolbooks not mention the existence of Jewish holy places in 

Jerusalem. In one case, when the Western Wall is mentioned, it is claimed that this 

place – which has been holy to Jews since the destruction of their temple in 70 CE – is 

holy to Muslims alone. The photograph of this place, which accompanies the text, is 

cut in a way that prevents us from seeing the Jews who pray there: 

"Al-Buraq Wall 

Illumination: The Al-Buraq Wall is thus named after Al-Buraq [the divine beast] that 

carried the Messenger [Muhammad] in the Nocturnal Journey [from the mosque of 

Mecca to Al-Aqsa Mosque in Jerusalem, according to Muslim belief]. Al-Buraq Wall 

is part of the western wall of Al-Aqsa Mosque. Al-Aqsa Mosque, including the wall, 

is a Palestinian land and the Muslims’ exclusive right" (Islamic Education, Grade 5, 

Part 1 (2020) p. 63). 
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Furthermore, it is claimed that the Western Wall is not really holy to the Jews but they 

rather use it within their campaign to Judaize Jerusalem. Thus, among the accusation 

directed at the "Zionist occupiers" of Jerusalem after 1967, there are the following 

ones: 

"Targeting the historical sites in the city of Al-Quds, like preventing the restoration of 

the archaeological sites, carrying out excavations under them, sweeping of the 

historical Muslim graves, and following a policy of Judaization and forgery regarding 

many of its historical and religious sites. Among the examples of that – the taking 

over of Al-Quds' citadel [David's Tower], which the Zionist occupation has used as a 

museum of its, and the Al-Buraq Wall that constitutes the western part of Al-Aqsa 

Mosque, which they named 'the Wall of the Weeping Place', although it is known that 

it was not holy to them before the Ottoman conquest [of the country – 1517] and their 

interest in it has increased with the development of the Zionist movement" 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 

(2020) p. 110).10 

 
10  "The Wall of the Weeping Place" – Ha'it Al-Mabka – is the traditional Arabic name of this place, 

alongside the other name Ha'it Al-Buraq. The mere existence of this name throughout the years 

signifies a clear Arab recognition of its holiness to Jews for ages, because Jews only have mourned 

there. The text here raises an absurd claim that this traditional Arabic name is actually a Jewish 

invention officially sanctioned after 1967, while there is no such name in Hebrew for the Western 

Wall. There is another Hebrew name – "the Wall of the Tears", but there is no Arabic equivalent for 

this name. 
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The following is a text in one of the schoolbooks followed by a question to be 

answered by the student by "right" or "wrong": 

"…They have made the Al-Buraq Wall the Wall of the Weeping Place…" (Social 

Studies, Grade 7, Part 1 (2020) p. 60). 

"4. The Israeli occupation have changed the name of Al-Buraq Wall into the Wall of 

the Weeping Place" (Social Studies, Grade 7, Part 1 (2020) p. 61). 

In view of all this, it is clear that none of the PA schoolbooks in UNRWA use does 

mention the Jewish temple that used to be there, except some of the Christian 

Education textbooks that mention the Temple (Al-Haykal in Arabic) several times, in 

the context of the visits made to this place by Jesus Christ and his parents, as well as 

by his disciples.11 

 

Jerusalem's Present Situation and its Dangers 

The Palestinian schoolbooks in UNRWA use emphasize that the city of Jerusalem, 

described as the most important Palestinian city, which has enormous religious 

importance to the whole Muslim world, is under foreign occupation: 

"3. Al-Quds is occupied" (Language exercise, The Arabic Language, Grade 5, Part 2 

(2020) p. 79). 

One of the books even uses the term "Nakbah" which denotes a colossal disaster as 

the one befell upon the Palestinians in 1948, according to their common narrative: 

"…The disaster [Nakbah] of Jerusalem…" (The Arabic Language, Grade 7, Part 1 

(2020) p. 67). 

 

The schoolbooks also accuse "the foreign occupier" of taking actions that threaten 

Jerusalem's Arab and Muslim character. Among them – damaging Islamic sites, 

expelling its Arab inhabitants or preventing their return to the city, seizing houses or 

destroying them, destroying whole neighborhoods (adjacent to the Western Wall), 

imposing high taxes upon the inhabitants, forcing them to emigrate, increasing the 

 
11  For example, Christian Education, Grade 8 (2019) p. 162. 
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Jewish presence in the city, isolating the city from its Arab environment by 

establishing Jewish settlements surrounding it, by building a wall around it (following 

suicide terror attacks against Jewish civilians) and by creating check points that 

prevent the inhabitants of adjacent Arab areas from entering the city, or limit that. In 

short, actions aiming at the city's Judaization: 

"O God, guard Al-Quds and Palestine against the Judaization by the occupiers" 

(Language exercise, The Arabic Language, Grade 9, Part 1 (2020) p. 83).   

 

Special emphasis is put on what is described as the damage caused to Al-Aqsa 

Mosque, one of the Muslims' most sacred places: Carrying out excavations 

underneath it that lead to cracks in its structure, imposing restrictions on Muslim 

worshipers trying to enter it, allowing Jewish "settlers" to enter its area, etc. Contrary 

to past practice, the books no longer blame "the Zionists" for the arson that took place 

in the mosque in 1969, but rather for not protecting it against such an occurrence 

under their legal obligation as an occupying power.  

Following are some typical examples:  

"I have learned: 

The Zionist occupation has pursued a policy of obliterating the Arab and Islamic 

characteristics of Palestine in general and of Al-Quds in particular. The Zionists 

started to change the city's Arab and Islamic identity and transform it into [one of] a 

Zionist character. They confiscated the Palestinian land and built settlements on it, 

imposed restrictions on the Palestinian inhabitants in order to force them to leave Al-

Quds and bring settlers instead of them, demolished houses, caused the residents to 

emigrate, took away their identity cards, separated Al-Quds from its Arab 

environment, annexed the Islamic sites to the list of the Zionist heritage [items] and 

transformed the Al-Buraq Wall [Ha'it Al-Buraq] into the Wall of the Weeping Place 

[Ha'it Al-Mabka], destroyed the Mughrabi Neighborhood and changed its Arab and 

Islamic nature, removed several stones from Al-Quds' wall and replaced them by 

other ones carrying Zionist signs and forms, opened Zionist synagogues in the Old 

City of Al-Quds, carried out excavations underneath Al-Aqsa Mosque, and they are 

trying earnestly these days to take control of the Noble Jerusalemite Sanctuary by 

allowing the Zionist settlers to enter it daily in preparation for full domination over it 

and the prevention of any Islamic connection to this holy place for the Muslims" 

(Social Studies, Grade 7, Part 1 (2020) p. 60).    
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"I have learned: 

Since the Zionist Occupation captured the city of Al-Quds in 1967, it has tried to take 

control of it, Judaize it, empty it of its Palestinian citizens and increase the number of 

settlers therein. In order to achieve that, it has used many measures and methods 

against its inhabitants, such as: 

• The policy of settlement and land confiscation, seizure of houses, evacuation 

of their residents and their transformation into settler neighborhoods, in 

addition to the demolition of houses and neighborhoods – such as the 

Mughrabi Neighborhood, and the imposition of restrictions, taxes and high 

fees for construction licenses. 

• Building the racist annexation and expansion wall that has isolated the city of 

Al-Quds and its suburbs from the rest of the Palestinian territories and 

restricted the Palestinians' freedom of entering it. 

• The recurring break-ins into Al-Aqsa Mosque, digging tunnels underneath it 

and under the neighborhoods of the Old City, which has placed them under 

the threat of collapse. The Zionist Occupation also establishes Jewish 

religious institutions and archaeological museums in order to change the city's 

Arab and Islamic characteristics. 

• The control over education by means of interference in the curricula and their 

distortion, introducing changes therein in order to empty them of their 

religious and national dimensions and the gradual application of the Israeli 

curricula in the Arab schools.12   

• The limitation of freedom of worship by Palestinian Muslims and Christians 

and the obstruction of their access to their holy places, such as Al-Aqsa 

 
12  The Municipality of Jerusalem tried to extract materials deemed inciting from the PA curriculum in 

Arab schools it finances in East Jerusalem, but probably failed. On the other hand, there is a growing 

trend by East Jerusalem schools to adopt, partly sometimes, the Israeli curriculum, at the request of the 

students' parents who want their children to continue their higher studies at Israeli universities.  
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Mosque and the Church of the Holy Sepulcher" (Geography and Modern and 

Contemporary History of Palestine, Grade 10, Part 1 (2020) pp. 47-48).  

"The occupation conducted a census of the Jerusalemite citizens in the city of Al-

Quds in 1967 and determined that the right of permanent residency of the Palestinians 

in Al-Quds is only for those included in the census. In this way, the Jerusalemite 

Palestinians who were abroad at the time of the census became foreigners to their 

homeland Al-Quds, and subsequently – their property became subject to 

expropriation. In addition to this, Israeli government offices were transferred to the 

city. 

In 1980, the occupation published the Al-Quds Law which established the union of 

Eastern and Western Al-Quds and declared it as its capital. It also separated the city of 

Al-Quds from its Arab surroundings by building the racist annexation and expansion 

wall and imposed restrictions on the entry of the people of the West Bank and the 

Gaza Strip into it since 2002" (Geography and Modern and Contemporary History of 

Palestine, Grade 10, Part 2 (2020) p. 38). 

"Also, the Al-Aqsa Mosque is still in great danger due to the collapse of the ground 

and cracks in its squares as a result of the excavations carried out by the Israeli 

occupation under the Al-Aqsa Mosque.13 

We will watch the video, in the attached disc, on the dangers of the Zionist 

occupation's excavations under the Al-Aqsa Mosque" (Islamic Education, Grade 5, 

Part 1 (2020) p. 98). 

 

 

"We will watch the video clip in the attached disc on the prevention of prayer in the 

Al-Aqsa Mosque. 

Do you know: 

The Israeli occupation authorities prevent the Palestinians from reaching Al-Aqsa 

Mosque, and they also prevented the call to prayer in the city of Al-Quds" (Islamic 

Education, Grade 5, Part 1 (2020) p. 99). 

"A case for discussion: 

 
13 The Israel archaeological excavations were not carried out under the Temple Mount but rather on its 

southern and western sides. The construction works under the Temple Mount were done by the Muslim 

Waqf authorities in order to create an additional praying space under the mosque. 



17 
 

The Zionist occupation defiles the graves of the companions of the Prophet and the 

righteous ones, sweeps them up and removes them from among the Muslim graves in 

the city of Al-Quds in particular and in Palestine in general" (Islamic Education, 

Grade 5, Part 2 (2020) p. 71). 

 

 

"2. I will write a report about the Zionist occupation's role in changing the nature of 

the city of Al-Quds and its Judaization" (social Studies, Grade 5, Part 2 (2020) p. 39). 

"...the heart of Palestine [Jerusalem] remained beating and spreading life and love to 

all, until the hand of barbarism extended to it again and threw it under the Zionist 

occupation, which is trying to Judaize it stone by stone and to make its identity 

disappear, to lay siege to it economically and socially, to force its people to emigrate, 

and apply all forms of humiliation and oppression against them, such as demolishing 

houses, confiscating property, closing institutions, building the wall, restricting of 

worship and attacking the holy places" (The Arabic Language, Grade 7, Part 1 (2020) 

p. 14). 

 

The introduction to an article reproduced in a lesson titled "Al-Quds is Palestine's 

Spirit": 

"The article before us is a religious-national article that presents the status of Al-Quds 

and its sanctity and the greedy ambitions of the enemies towards it throughout the 

ages... The article calls attention to the dangers that surround Al-Quds, such as the 

foreign foci that overlook its valleys and suffocate its breath, the foreign wall that 

surrounds its space, the barriers that limit its movement and the Hebrew letter that 

threatens the nature of its culture. But it is al-Quds, an original and sacred land that 
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spits out the evil of foreigners and pretenders" (The Arabic Language – the Academic 

Track, Grade 10, Part 1 (2020) p. 18). 

 

 

And in the context of the arson case at the Al-Aqsa Mosque by an eccentric 

Australian Christian tourist in 1969: 

"Activity 5: We will look at the picture and then perform the following: 

[Photographs of the fire incident] 

1. We will describe what we see in the picture. 

2. We will discuss the Zionist occupation's responsibility for the defense of the 

holy places, such as the setting of the Southern Mosque [Al-Aqsa Mosque] at 

the Al-Aqsa Mosque [the Temple Mount] on fire on 21.8.1969" (Social 

Studies, Grade 7, Part 2 (2020) p. 46). 

 

 

"We will put together a mock court in which we will judge the Zionist occupation for 

its violations of the Palestinian heritage" (Social Studies, Grade 9, Part 2 (2020) p. 

82). 

One of these elements appear in schoolbooks for the younger ages: the need to stick to 

Jerusalem and never leave it. In a book for grade 2 there is a story accompanied by 
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pictures about a family in Jerusalem that the occupation demolished its house. 

Following are two of the four pictures appearing there – the family in its house before 

it was demolished and the act of demolition: 

                            

At the end of the story the mother shouts: "we will stay in Al-Quds and shall never 

leave, whatever they do to us!" (Our Beautiful Language, Grade 2, Part 2 (2020) p. 

28. The pictures are on p. 26). 

A poem appears in the same book and titled "I Shall Not Leave" conveys the same 

message: 

"No, I shall not leave, no, no 

I shall not surrender, no, no…" (Our Beautiful Language, Grade 2, Part 2 (2020) p. 

34). 

 

Spur to Action 

The PA schoolbooks in UNRWA use leave a clear impression that the above-

described situation cannot stay for long. That is expressed, for example, by a poem by 

Nizar Qabbani titled "O My Al-Quds": 

"O, Al-Quds, O, city of sorrows 

O, big tear roaming in the eyelids 

Who will stop the aggression? 

Against you, O pearl of the religions? 

Who will wash the blood from the walls' stone? 

Who will save the New Testament? 

Who will save the Koran? 

Who will save the human being?" (The Arabic Language, Grade 8, Part 1 (2020) p. 

52).  
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Another expression of this notion: 

"The height of the tragedy in the Palestine problem is the tragedy of Al-Quds, because 

it constitutes – in its holy places, buildings, stones, alleys and memories – historical 

and cultural symbols that cannot be forgotten. Al-Quds will remain the axis of the 

struggle and the greatest challenge to all of us. There will be no peace and stability in 

the region without Al-Quds. She is a spirit and a part of faith... She will not be defiled 

by the enemies' filth and her arm will not endure the chains of the tyrants. This is Al-

Quds... She is the spirit of Palestine and there is no life for a body without spirit." 

(The Arabic Language – the Academic Track, Grade 10, Part 1 (2020) p. 21). 

 

Indeed, a recurring motif in the schoolbooks is the duty of each and every individual 

towards Jerusalem and Al-Aqsa Mosque. This issue first appears as a question and, 

later, the answer is given with more and more details. 

"3. What is your duty towards Al-Quds?" (Our Beautiful Language, Grade 3, Part 1 

(2020) p. 134). 

"3. What is my duty towards the city of Al-Quds?" (Islamic Education, Grade 3, Part 

2 (2020) p. 42). 

"Lesson 3: The City of Al-Quds the Capital of my Homeland Palestine 

It is expected from the students at the end of the lesson to be able: 

-To know that Al-Quds is the capital city of Palestine 
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-To draw conclusions regarding the importance of Jerusalem 

-To color the pictures related to Al-Quds 

-To clarify their duties towards Al-Quds…" (National and Social Upbringing, Grade 

3, Part 1 (2020) p. 25). 

"Our duty towards the city of Al-Quds: To defend it, to protect it and its holy places, 

to pray in it and to strengthen the steadfastness of its people until we will liberate it 

from the occupation" (National and Social Upbringing, Grade 3, Part 1 (2020) p. 31). 

 

A question in this context: 

"3. I will discuss my duty towards the city of Al-Quds" (National and Social 

Upbringing, Grade 3, Part 1 (2020) p. 37). 

In a higher grade the issue of self-sacrifice is added, in a poem's verse (marked in red) 

titled "Yes, I am from Jerusalem": 

"…I am from her, even if the flag of misery has landed on her 

I am from her and I will redeem her by [my] property and soul 

I will not accept her humiliation by occupiers and infiltrators" (Our Beautiful 

Language, Grade 4, Part 1 (2020) p. 54). 

 

 

And at Grade 5: 

"Our duty towards Al-Quds and Al-Aqsa Mosque is to travel to it, protect it, defend it 

and sacrifice everything for them, as did Caliph Umar bin al-Khattab when he 



22 
 

conquered Al-Quds, and Salah al-Din al-Ayyubi [Saladin] when he liberated the Al-

Aqsa Mosque, because Al-Aqsa Mosque is the cause of all of us and it is a huge trust 

tied to our necks until the Day of Resurrection" (Islamic Education, Grade 5, Part 1 

(2020) p. 98).  

 

Another piece in the same book: 

"Poster: My faith calls me to protect Al-Quds, its mosques and the houses of prayer 

there" (Islamic Education, Grade 5, Part 1 (2020) p. 99). 

 

The related questions: 

"Seventh question: What is my duty towards Al-Quds and Al-Aqsa Mosque and the 

other places of worship?" (Islamic Education, Grade 5, Part 1 (2020) p. 101). 

The tone becomes shaper in higher grades: 

"The city of Al-Quds is in danger. Neglecting it is neglecting history, religion and 

culture and a crime against the past, present and future. The nation must rise from its 

fall in order to restore Al-Quds to what it was, in terms of power and dignity. Al-Quds 

is not just stones and alleys, it is not an ordinary city, like the rest of the cities, and not 

just a capital among capitals. No, it is the faith in the hearts, an engraving in the 

consciences, the blood in the veins and a radiation center that does not fade and does 

not go out. However long the night of occupation might last – it will pass and the 

dawn of freedom will break forth on [the city of] Israa [Muhammad's nocturnal 

journey to it from Mecca according to the Muslim tradition] and the captives, after the 

men who will be honest about what they pledged to God will respond to the call, so 

that Palestine will get back its heart that is beating life, love and tolerance" (The 

Arabic Language, Grade 7, Part 1 (2020) p. 14). 
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The related questions: 

"1. Neglecting the city of Al-Quds is neglecting religion, history and culture. We will 

clarify that. 

2. What is our duty towards Al-Quds?" (The Arabic Language, Grade 7, Part 1 (2020) 

p. 16). 

And a related language exercise: "The city of Al-Quds is in danger. Neglecting it is 

neglecting religion, history and culture and a crime against the past, present and 

future" (The Arabic Language, Grade 7, Part 1 (2020) p. 19). 

A verse from a poem as a language exercise: 

"Al-Quds' soil started asking my nation why its flags would not fly over it" 

(The Arabic Language, Grade 7, Part 2 (2020) p. 48). 

 

Some more exercises with the same message: 

"B. Al-Quds will be returned to her sons' sovereignty" (The Arabic Language, Grade 

8, Part 1 (2020) p. 76) 

"3. Al-Quds will not remain in chains to infinity" (The Arabic Language, Grade 8, 

Part 2 (2019) p. 28). 

"Be quiet, my little one, for Al-Quds returns | no matter how long the madness of 

death and nothingness might last (The Arabic Language, Grade 9, Part 2 (2020) p. 

108).  

Lastly, a question following a piece about the liberation of Jerusalem from the 

Crusaders by Saladin: 
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"5. We will mention the ways that will guarantee, in our view, the liberation of Al-

Quds from the occupiers" (The Arabic Language – the Academic Track, Grade 10, 

Part 1 (2020) p. 90). 

 

Conclusion 

According to the PA schoolbooks in UNRWA use, Jerusalem is the "axis of the 

struggle" against the Jewish presence in the country. Eastern Jerusalem between the 

years 1948-1967 – a city without Jews, the Jewish history of which is ignored and the 

existence there of Jewish holy places is denied – is the model of the Palestinian vision 

for the whole country. The school children are called to materialize this vision, while 

emphasizing their religious duty towards the Islamic holy places in the city – to the 

point of self-sacrifice in the spirit of Jerusalem's liberators of the past, chief among 

them being Saladin. 

This perception of Jerusalem in the schoolbooks is in need for a massive change. It 

would be normal on our part to accept and appreciate the adherence to Jerusalem 

expressed by its Arab residents, both Muslims and Christians, and even understand 

their grievances vis-à-vis measures taken by the Israeli authorities inside the city and 

around it. But one should not accept by any means the exclusion of the Jews from it in 

such an extremist manner that distorts both reality and history and prevents any future 

solution. The quoted piece from one of the PA schoolbooks – "There will be neither 

peace nor stability in the region without Al-Quds [Jerusalem]" (The Arabic Language 

– the Academic Track, Grade 10, Part 1 (2020) p. 21) – expresses exactly the Jews' 

feeling. A language exercise appearing there – "the Palestinians' hearts yearn to Al-

Quds [Jerusalem]" (The Arabic Language, Grade 8, Part 2 (2019) p. 18) – has a 

similarly strong Jewish equivalent. The 19-year era of the Jordanian occupation of 

East Jerusalem (1948-1967), during which Jews were separated from their ancient 

capital, and from their holy places there, has ended with no return, and anyone 

wishing for peace in the Middle East, and the resolution of the conflict, should well 

internalize that – including UNRWA and the donor countries.  

 

Appendix: examples of references to Jerusalem in Israeli schoolbooks 

Jerusalem is presented as a city holy to the three monotheistic religions:  

"Jerusalem 

One city, three religions 

Jerusalem is the capital city of the State of Israel; its central government institutions 

are located therein: The Knesset [Israeli Parliament], government ministries and the 

supreme court. Jerusalem is not only a secular governmental center, but also a city 

holy to the three great monotheistic religions: Judaism, Christianity and Islam. 

Visitors from all parts of the world, who make a pilgrimage to their holy places, arrive 

there every year. 
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A street sign in Jerusalem [Picture of the sign in three languages]" (A Very Good 

Word, Grade 5, Part 2 – State Schools (Educational Technology Center, 2015), and 

see the additional discussion of the three monotheistic religions in Jerusalem on pp. 

119-122). 

 

Jerusalem is sacred to Muslims: 

"On Jerusalem's Holiness to Muslims 

The holiest cities in the Islamic religion are the cities of Mecca and Medina located in 

Saudi Arabia; Jerusalem is the third holy city. According to Muslim belief, Prophet 

Muhammad, founder of the Islamic religion, ascended to Heaven from the Temple 

Mount and was granted seeing God's presence. Since Muhammad's days, Muslims 

have continuously considered Jerusalem a holy city. Islam's two most important 

places [there] are the Dome of the Rock and Al-Aqsa Mosque. The Muslims call 

Jerusalem 'Al-Quds', that is, 'the holy (city)'. Since it became holy to Muslims, 

Jerusalem has become holy city to three religions: Judaism, Christianity and Islam. 

The holy places in Jerusalem often constitute a focus of friction. The Temple Mount, 

for example, where the Dome of the Rock is located, is the place where the Temple 

used to stand. 

[A picture of the Dome of the Rock. The inscription below it says:] 
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One of the most impressing buildings that have been preserved from the ancient 

Islamic period is the Dome of the Rock. The Dome of the Rock stand above the 

Foundation Stone – the stone that, according to Jewish belief, was at the Holy of 

Holies in the Temple, and from it, according to Muslim belief, Prophet Muhammad 

ascended to Heaven. The picture shows the Dome of the Rock today." (Researching a 

Country – Geography for Grade 6, State and State-Religious schools (Educational 

Technology Center, 2015) p. 215) 

 

Reference to Jerusalem's Arab inhabitants: 

"Jerusalem's population is diverse: It has a Jewish majority and a large Arab 

population; followers of various religions live in it – Jews, Muslims and Christians; 

and among the followers of the various religions there are secular and religious 

[people]. Each of the groups in the city has the right to observe its own customs and 

religious laws" (Researching a Country – Geography for Grade 6, State and State-

Religious schools (Educational technology Center, 2015) p. 200). 

 התייחסות לתושבי ירושלים הערבים: 

 

 

"Development in Eastern Jerusalem Neighborhoods. Over 300,000 Arab 

inhabitants reside in Jerusalem's eastern part. The developmental level in most 

neighborhoods in the eastern [part of the] city is low in various fields: road 

infrastructure, pavements, water and sewage systems, the inhabitants' [level of] 
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employment and in the percentage of students who leave school. Throughout the 

years, the state authorities have acted with a view to improving this situation, but 

there is still need for extensive operations that require vast resources. Indeed, the 

government has lately approved a special plan for the development of East Jerusalem. 

For instance, the improvement of infrastructure, the development of employment 

opportunities and the promotion of health, education and welfare services for the 

inhabitants. 

[A picture of part of an East Jerusalem neighborhood. The inscription underneath 

says:] 

Wadi Al-Joz is a neighborhood in the eastern [part of the] city. Today, [many] garages 

and artisan shops are concentrated in the neighborhood. Many inhabitants of the 

eastern and western [parts of the] city arrive at this neighborhood's garages in order to 

repair their cars. About 15,000 inhabitants reside in this neighborhood (as of 2013). 

The are presently construction plans for this neighborhood, and new and modern 

construction is expected [to take place] there in the coming years" (Researching a 

Country – Geography for Grade 6, State and State-Religious schools (Educational 

Technology Center, 2015) p. 240).  
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